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Abstract 

This article undertakes a comparative analysis of historical Eastern and 

Western pedagogical concepts in order to identify a theoretically grounded 

framework for the upbringing of Generation Alpha — children born from 

approximately 2010 onward into a fully digital environment. The study 

juxtaposes the ethically centred, community-oriented model of the Central Asian 

Islamic Renaissance thinkers (al-Farabi, Ibn Sina, and later the Jadid educator 

Abdulla Avloniy) with the individually centred, experience-based model of 

Western pedagogy (Comenius, Rousseau, Dewey, Vygotsky). It is argued that 

neither tradition alone is adequate to the psychological and social profile of 

Generation Alpha, which combines high digital fluency with documented deficits 

in sustained attention, self-regulation and face-to-face social skills. The article 

proposes an integrative paradigm that preserves the moral-spiritual purpose of 

Eastern pedagogy while adopting the experiential, learner-centred methodology 

of Western pedagogy, mediated through digitally native tools appropriate to the 

new generation. 

Keywords: comparative pedagogy, Eastern pedagogical thought, Western 

pedagogy, Generation Alpha, digital natives, moral education, integrative 
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Introduction 

The accelerating pace of digitalisation has produced a generational cohort — 

commonly termed Generation Alpha — whose members have never known a 

world without touchscreens, algorithmic content and, increasingly, generative 

artificial intelligence. Industry and academic literature converge on several 

defining traits of this cohort: constant connectivity, a preference for visual and 

interactive formats, a demand for immediacy and personalisation, and a values 

orientation toward diversity, wellbeing and social impact. At the same time, 

researchers report a set of vulnerabilities specific to this generation, including 

shortened attention spans, weaker face-to-face communication skills, greater 

susceptibility to digital dependency, and heightened mental-health risk 

associated with prolonged screen exposure. 
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These developments confront pedagogy with an old question in a new form: 

what should the aim of upbringing be, and by what method should it be pursued, 

when the learner's cognitive and social environment has changed so radically? 

Historically, two broad traditions have offered competing, though not necessarily 

incompatible, answers. Eastern pedagogical thought, exemplified by the Central 

Asian Islamic philosophers and later by the Jadid reform movement in Turkestan, 

subordinates method to a clearly defined moral and spiritual end — the 

cultivation of the 'perfect human being'. Western pedagogical thought, from 

Comenius through Dewey and Vygotsky, has been more preoccupied with the 

psychological mechanisms and social conditions of learning, treating the 

individual learner's freedom and experience as both means and end. 

The relevance of comparing these two traditions today is heightened by the 

fact that many national education systems, including that of Uzbekistan, are 

attempting simultaneously to preserve indigenous moral-cultural identity and to 

adopt globally validated, technology-integrated pedagogical methods. Without a 

coherent theoretical synthesis, such attempts risk producing either a moral 

vacuum masked by imported technique, or a technologically stagnant moralism 

disconnected from learners' actual cognitive environment. The purpose of this 

article is therefore to compare the two traditions systematically and to derive 

from that comparison an integrative paradigm suited to Generation Alpha. 

Literature Review 

Within the Eastern tradition, al-Farabi's treatise on the 'virtuous city' locates 

individual moral perfection within the wellbeing of the community, treating 

reason, knowledge and virtue as inseparable routes to happiness (as-sa'ada). Ibn 

Sina extended this ethical orientation into concrete pedagogical prescriptions, 

insisting that moral education should begin in early childhood, that discipline 

should proceed through respectful, individualised dialogue rather than harsh 

correction, and that physical, aesthetic, labour and economic education should be 

integrated rather than separated. In the early twentieth century, the Jadid 

educator Abdulla Avloniy, writing in a context of national awakening, treated 

upbringing as inseparable from the fate of the nation itself, famously describing 

tarbiya (upbringing) as a matter of 'life or death, salvation or ruin'; his 'Turkiy 

Guliston yoxud Aхloq' combined moral precept with an insistence on native-

language instruction and learner-centred method — an early, indigenous attempt 

at pedagogical modernisation. 

Within the Western tradition, Comenius's 'Great Didactic' established the 

principle that instruction should follow the natural order of the child's 
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development and proceed through direct sensory experience rather than rote 

verbal transmission. Rousseau's 'Emile' radicalised this naturalism, arguing that 

the child possesses an inherently good nature that formal society tends to corrupt, 

and that the educator's task is to protect and cultivate this nature rather than to 

impose external content prematurely. John Dewey's pragmatist pedagogy shifted 

the emphasis toward the reconstruction of experience through active engagement 

with real problems, encapsulated in the principle of learning by doing. Lev 

Vygotsky's socio-cultural theory, particularly the concept of the zone of proximal 

development, provided the West with an empirically grounded account of how 

social interaction with more capable others accelerates individual cognitive 

growth — a concept that, notably, resonates closely with the Eastern emphasis on 

the guiding role of the murabbi (mentor). 

Recent scholarship on Generation Alpha, drawn from education, psychology 

and even clinical fields such as paediatric dentistry, converges on a common 

empirical picture: this generation exhibits high technological fluency and self-

directed information-seeking behaviour, alongside documented weaknesses in 

sustained attention, delayed gratification and traditional classroom compliance. 

Systematic reviews of the education literature on Generation Alpha identify four 

recurring themes — the changing role of the teacher, the need for new 

pedagogical approaches, the redesign of teaching tools, and the expansion of 

blended and online learning — but note that empirical, generation-specific 

evidence remains comparatively thin relative to the volume of commentary. This 

gap is precisely where a historically grounded comparative framework can 

contribute clarity. 

Methodology 

This study employs comparative-historical analysis combined with thematic 

synthesis. Primary and secondary sources representing the Eastern tradition (al-

Farabi, Ibn Sina, Avloniy) and the Western tradition (Comenius, Rousseau, Dewey, 

Vygotsky) were analysed along five comparative dimensions: the stated aim of 

upbringing, the relationship between knowledge and virtue, the role assigned to 

the teacher, the dominant pedagogical method, and the underlying conception of 

the child. The resulting comparative matrix was then cross-referenced against 

empirical findings on Generation Alpha's cognitive and behavioural profile drawn 

from recent education and psychology literature, in order to assess which 

elements of each tradition remain viable and which require adaptation. 

Comparative Analysis 
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Table 1 summarises the comparison across the five dimensions identified in 

the methodology. 

Dimension Eastern (Central Asian) 

tradition 

Western tradition 

Core aim of 

upbringing 

The perfect human being 

(insan al-kamil): unity of 

reason, ethics and 

spirituality (al-Farabi, Ibn 

Sina, Avloniy) 

The autonomous, rational, 

self-directed individual 

(Comenius, Rousseau, 

Dewey) 

Relation of 

knowledge and 

virtue 

Virtue precedes and 

governs knowledge; 

learning without morality 

is destructive 

Knowledge and experience 

become values through the 

exercise of individual 

freedom 

Role of the 

teacher 

Murshid/murabbi — 

moral exemplar guiding 

through personal dialogue 

(Ibn Sina) 

Facilitator of the child's 

natural, self-paced 

development (Rousseau, 

Pestalozzi) 

Dominant method Moral precept, exemplary 

narrative, apprenticeship, 

disciplined practice 

Experience, observation, 

problem-based inquiry, 

learning-by-doing (Dewey) 

View of the child A being to be shaped 

according to age-specific 

stages toward moral 

maturity 

An autonomous individual 

with an inherent right to 

self-directed growth 

(Rousseau, Vygotsky) 

Social anchor Family, community 

(mahalla) and religious-

ethical norms 

Democratic citizenship, 

individual rights, 

differentiated instruction 

  

The comparison reveals a structural complementarity rather than a simple 

opposition. Eastern pedagogy answers the question of purpose — why educate, 

and toward what image of the human being — with unusual clarity and cultural 

rootedness, but its classical methodology (precept, exemplary narrative, 

disciplined imitation) was designed for oral, face-to-face, low-technology social 

environments. Western pedagogy, particularly in its Deweyan and Vygotskian 
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forms, offers a rich and empirically tested methodology for how learning actually 

occurs, but its philosophical individualism can, if adopted uncritically, leave a 

moral vacuum that is poorly suited to societies — such as Uzbekistan's — in which 

family, community and national-cultural continuity remain central social values. 

When this comparative matrix is placed against the empirical profile of 

Generation Alpha, three points of convergence emerge. First, the Eastern 

principle that discipline should proceed through respectful, individualised 

dialogue rather than punitive correction aligns closely with contemporary 

findings that authoritarian teaching styles reduce engagement among Generation 

Alpha learners, whereas facilitator-style, learner-centred approaches increase it. 

Second, Ibn Sina's integration of moral, physical, aesthetic and practical education 

anticipates the Deweyan principle of learning through integrated, real-world 

activity, which current literature identifies as more effective for a generation 

accustomed to multimodal, interactive content than isolated, lecture-based 

instruction. Third, Vygotsky's zone of proximal development offers a mechanism 

by which the Eastern figure of the murabbi can be reconceived for a digital 

context: the mentor's task shifts from transmitting fixed content to scaffolding the 

learner's engagement with digital tools and information at a level slightly beyond 

current independent competence. 

At the same time, the analysis identifies a genuine point of tension that any 

integrative paradigm must address explicitly rather than dissolve rhetorically: 

the Eastern tradition's emphasis on communal and familial authority can, in an 

unreflective form, conflict with the degree of learner autonomy that both Western 

pedagogy and Generation Alpha's own self-directed learning habits presuppose. 

The resolution proposed here is not to abandon communal moral authority but to 

relocate its exercise from direct behavioural control toward the deliberate design 

of the values embedded in the digital and educational environment the child 

inhabits — a shift from controlling the child to curating the child's environment. 

Toward an Integrative Paradigm 

On the basis of the foregoing analysis, four principles are proposed for a 

modern, integrative paradigm of Generation Alpha upbringing that draws on both 

traditions without reducing either to the other. 

First, moral-spiritual purpose should be retained as the organising aim of 

upbringing, in keeping with the Eastern tradition, while method should be drawn 

substantially from Western experiential and socio-cultural pedagogy. Concretely, 

this means that the ethical content historically transmitted through Ibn Sina's 

moral dialogues or Avloniy's didactic tales can be delivered through gamified, 
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interactive and narrative-based digital formats consistent with Dewey's principle 

of learning by doing, without diluting their moral substance. 

Second, the teacher's role should be reconceived as a hybrid of the Eastern 

murabbi and the Vygotskian more knowledgeable other: a figure who models 

ethical conduct personally, as Eastern pedagogy requires, while scaffolding the 

learner's independent, technology-mediated exploration, as Vygotsky's theory 

requires. Teacher-education curricula should therefore combine training in 

classical pedagogical ethics with training in facilitation of digital, inquiry-based 

learning. 

Third, digital technology should be treated neither as an external threat to be 

resisted (a risk of an uncritically applied Eastern approach) nor as a neutral tool 

whose content is immaterial (a risk of an uncritically applied Western approach), 

but as a medium whose content must be deliberately curated to carry the moral-

cultural values the community wishes to transmit — for instance, through 

interactive adaptations of national literary-ethical heritage rather than through 

generic entertainment content. 

Fourth, assessment practices should move away from rote-memorisation 

testing, which the literature identifies as poorly matched to Generation Alpha's 

learning style, toward project-based and portfolio assessment that nonetheless 

retains explicit criteria for honesty, diligence and social responsibility drawn 

from the Eastern ethical vocabulary — thereby measuring not only what the child 

knows but who the child is becoming. 

Conclusion 

The comparative analysis undertaken in this article demonstrates that 

Eastern and Western historical pedagogical concepts are not rival systems to be 

chosen between, but complementary structures addressing different dimensions 

of the same problem: Eastern pedagogy specifies the moral end of upbringing 

with a clarity that remains culturally resonant in societies such as Uzbekistan, 

while Western pedagogy — particularly the pragmatist and socio-cultural strands 

— supplies an empirically validated methodology for how learning and 

development actually occur. Generation Alpha's distinctive cognitive and social 

profile makes this synthesis not merely desirable but necessary: a purely 

traditional approach risks irrelevance to how this generation actually learns, 

while a purely imported technological approach risks moral and cultural 

dislocation. The four-principle integrative paradigm proposed here — retained 

moral purpose, hybrid mentorship, curated digital mediation, and character-
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inclusive assessment — offers a theoretically coherent and practically actionable 

direction for national education policy and for further empirical research. 
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