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Abstract 

This thesis examines the role of family psychological support in developing 

reading independence among primary school students. The relevance of the study 

is determined by the need to develop children’s sustained interest in reading, 

their ability to independently select literary works, understand the content of 

texts, and use reading experience in academic and everyday activities. Particular 

attention is paid to the emotional atmosphere in the family, the nature of parent–

child interaction, support for children’s reading initiative, and the creation of 

conditions for shared reading. Based on a theoretical analysis and a proposed 

organization of a pedagogical experiment, the study substantiates the need for 

cooperation between the family and the school in developing reading 

independence among primary school students. 

Keywords: reading independence, primary school students, family 

psychological support, reading motivation, family reading, family–school 

cooperation. 

Introduction 

Modern primary education is focused not only on developing students’ 

reading skills, but also on developing their ability to work independently with 

texts, comprehend what they have read, and apply the information obtained. In 

this regard, the development of reading independence is of particular importance, 

as it is an essential condition for a child’s intellectual, emotional, and personal 

development. 

A primary school student’s reading independence is shaped not only by the 

educational process but also by the family environment. It is within the family that 

a child develops their first ideas about books, reading, and literature, observes 

adults’ attitudes toward reading, and gains initial experience of reading 

interaction. Therefore, parental psychological support is regarded as an 

important factor in developing a positive attitude toward reading and 

independent reading activity. 

Relevance of the Study 

The relevance of the topic is determined by the need to identify effective 

psychological and pedagogical conditions that contribute to the development of 
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reading independence among primary school students. Despite considerable 

attention to the development of reading literacy in primary school, issues 

concerning emotional support for children within the family, the development of 

their intrinsic motivation to read, and opportunities for independent book 

selection require further study. 

Family psychological support can contribute to creating a favorable 

environment in which reading is perceived not only as an academic obligation but 

also as a source of knowledge, emotional experience, and personal development. 

An important role is played by parents’ positive example, joint discussion of 

works that have been read, respect for the child’s reading interests, and the 

absence of excessive pressure. 

Aim of the Study 

To theoretically substantiate the role of family psychological support in 

developing reading independence among primary school students and to identify 

the main psychological and pedagogical conditions for its effective development. 

Research Objectives 

1. To analyze psychological and pedagogical literature on the problem of 

reading independence among primary school students. 

2. To reveal the content of the concept of “family psychological support” in 

the context of reading development. 

3. To identify the main factors of the family environment that influence a 

child’s reading motivation and independence. 

4. To develop a model program of family psychological support and 

determine methods for evaluating its effectiveness. 

Research Hypothesis 

If a purposeful program of family psychological support is organized and 

includes shared reading, emotional encouragement, discussion of literary works, 

and opportunities for children to independently choose books, the level of reading 

independence among primary school students will increase. 

Research Methods 

The study uses analysis, comparison, and generalization of scientific 

psychological and pedagogical literature, observation, parent questionnaires, 

diagnostic tasks for students, a pedagogical experiment, and mathematical and 

statistical processing of the results. 

Organization of the Pedagogical Experiment 

The experimental work is planned to be conducted at School No. 3 named 

after Krupskaya in Classes 2 “L” and 3 “V”. Class 2 “L” is considered the 
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experimental group, while Class 3 “V” is the control group. The final number of 

participants should be specified according to the actual class lists. 

The experiment consists of three stages: baseline, formative, and control. At 

the baseline stage, the same diagnostic assessment is conducted in both classes. 

At the formative stage, the family psychological support program is implemented 

in Class 2 “L”, while the educational process in Class 3 “V” continues under normal 

conditions. At the control stage, the diagnostic assessment is repeated, after which 

the results are compared. 

Stage Work Content Participants 

Baseline 
Assessment of reading independence and 

parent questionnaire 
2 “L” and 3 “V” 

Formative 
Implementation of the family psychological 

support program 
2 “L” 

Control 
Repeated assessment and comparison of 

results 
2 “L” and 3 “V” 

 

Diagnostic Criteria and Indicators 

Criterion Indicator Method 

Motivational 
Interest in reading, willingness to read 

without coercion 

Questionnaire, 

interview 

Independent 
Ability to choose a book and explain the 

choice 
Observation, task 

Cognitive 
Understanding the content of a text, 

ability to ask questions 

Diagnostic 

assessment 

Reflective 
Ability to express one’s own opinion 

about what has been read 

Interview, 

response 

Organizational 
Ability to organize reading 

independently 

Observation, 

reading diary 

 

A three-point scale is used to assess each indicator: 3 points — high level, 2 

points — medium level, 1 point — low level. The overall result is determined 

based on five indicators and ranges from 5 to 15 points. 

Number of Points Level 

13–15 High 

9–12 Medium 

5–8 Low 
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Family Psychological Support Program 

The proposed program is designed for eight weeks. It is aimed at developing 

reading motivation, independent book selection, text comprehension, and the 

child’s ability to express their own opinion. 

Week Work with Children Work with Parents 

1 
Assessment. Discussion: “What 

Do I Like to Read?” 
Family reading questionnaire 

2 “I Choose a Book Myself” How to support the child’s choice 

3 
Shared reading and discussion of 

characters 

How to ask questions without 

pressure 

4 “My Book of the Week” 
How to maintain interest in 

reading 

5 “I Read and Ask Questions” 
How to help the child understand 

the text 

6 Reading diary How to encourage independence 

7 
“I Recommend a Book to a 

Friend” 

How to discuss what has been 

read at home 

8 Final assessment Final questionnaire and feedback 

 

Example of a Diagnostic Task 

Students are asked to read a short story, choose one of several books they 

would like to read next, and explain their choice. After reading, the child answers 

questions about the content of the text, identifies a favorite episode, describes a 

character, and formulates their own attitude toward the work. 

Example of a Parent Questionnaire 

Parents are asked to answer the following questions: Does the child read 

regularly at home? Does the child choose books independently? Do adults discuss 

what has been read with the child? Do they support the child’s reading interests? 

Is time provided for independent reading? Do parents avoid excessive pressure 

and comparisons with other children? 

Illustrative Experimental Results 

The conditional results presented below are intended to demonstrate a 

possible format. They are not actual research results and should be replaced after 

the diagnostic assessment has been conducted. 

Level 
2 “L” 

Before 
2 “L” After 

3 “V” 

Before 
3 “V” After 

High 4 (20%) 10 (50%) 4 (20%) 6 (30%) 
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Medium 10 (50%) 8 (40%) 10 (50%) 10 (50%) 

Low 6 (30%) 2 (10%) 6 (30%) 4 (20%) 

Total 20 (100%) 20 (100%) 20 (100%) 20 (100%) 

 

Results Diagram for Class 2 “L” 

 
Figure 1. Conditional dynamics of the level of reading independence among 

students in Class 2 “L”. 
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Results Diagram for Class 3 “V” 

 
Figure 2. Conditional dynamics of the level of reading independence among 

students in Class 3 “V”. 

Analysis of the Conditional Results 

In the example presented, the proportion of students with a high level of 

reading independence in the experimental group increases from 20% to 50%, 

while the proportion with a low level decreases from 30% to 10%. The control 

group also demonstrates positive dynamics, but the change is less pronounced: 

the high level increases from 20% to 30%, while the low level decreases from 30% 

to 20%. 

This dynamic may indicate a positive effect of targeted family psychological 

support. However, the final conclusion should be based only on actual data 

obtained during the diagnostic assessment and confirmed by appropriate 

statistical analysis. 

Scientific Novelty 

The scientific novelty of the study lies in the theoretical substantiation of the 

relationship between family psychological support and the development of 

reading independence among primary school students, as well as in the 

development of a model program for family–school cooperation aimed at 

developing reading motivation and independent reading activity. 
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Practical Significance 

The results of the study can be used by primary school teachers, school 

psychologists, and parents when organizing work to develop reading 

independence among primary school students. The experimental materials can 

serve as a basis for parent meetings, recommendations on family reading, reading 

projects, and a program of psychological and pedagogical support for parents. 

Conclusions 

1. Reading independence is an important component of the development of 

a primary school student’s personality and includes motivational, cognitive, 

reflective, and organizational components. 

2. Family psychological support creates favorable conditions for developing 

a positive attitude toward reading, reading initiative, and independent book 

selection. 

3. The most significant areas of family support are emotional acceptance, 

parents’ positive example, shared reading, discussion of literary works, and 

respect for the child’s individual reading interests. 

4. Family–school cooperation should be based on the principles of 

collaboration, support, and consideration of the age-related and individual 

characteristics of primary school students. 

5. The effectiveness of the developed program can be established after 

conducting “before” and “after” diagnostic assessments and statistically 

comparing the results. 

Prospects for Further Research 

A promising direction for further research is the development and piloting of 

a program of psychological and pedagogical support for parents aimed at 

developing reading independence among primary school students, as well as 

studying its effectiveness in primary education settings. 

References: 
1. Asmolov, A. G. How to Design Universal Learning Actions in Primary School: 

From Action to Thought: A Teacher’s Guide. Moscow: Prosveshchenie, 2018. 

2. Bozhovich, L. I. Personality and Its Formation in Childhood. Moscow: 

Prosveshchenie, 1968. 

10. Brushlinsky, A. V. Psychology of the Subject. St. Petersburg: Aleteya, 2003. 

3. Vygotsky, L. S. Thinking and Speech. Moscow: Labyrinth, 1999. 

4. Vygotsky, L. S. Psychology of Child Development. Moscow: Smysl; Eksmo, 2004. 

5. Davydov, V. V. Theory of Developmental Education. Moscow: Intor, 1996. 

6. Doblaev, L. P. Analysis and Comprehension of Text. Saratov: Saratov University 

Press, 2017. 



DEVELOPMENT AND INNOVATIONS IN SCIENCE 
International scientific-online conference 

 

64 
 

7. Egorov, T. G. Essays on the Psychology of Teaching Children to Read. Moscow: 

Publishing House of the Academy of Pedagogical Sciences of the RSFSR, 1953. 

8. Efrosinina, L. A. Reading Lessons in Primary School: A Methodological Guide. 

Moscow: Ventana-Graf. 

9. Zhinkin, N. I. Mechanisms of Speech. Moscow: Nauka, 1958. 

10. Zimnyaya, I. A. Linguistic Psychology of Speech Activity. Voronezh: NPO 

MODEK, 2011. 

11.Krutetsky, V. A. Psychology of Teaching and Educating Schoolchildren. 

Moscow: Prosveshchenie, 1976. 

12.Leontiev, A. N. Activity. Consciousness. Personality. Moscow: Politizdat, 1975. 

13.Lvov, M. R., Ramzaeva, T. G., & Lvov, V. N. Methods of Teaching Russian in 

Primary Grades. Moscow: Prosveshchenie, 1987. 

14.Lutoshkina, V. N., & Plekhanova, E. N. Developing Reading Literacy among 

Primary School Students: A Teaching and Methodological Guide. Krasnoyarsk: KK 

IPK, 2012. 

15.Magkaev, V. Kh. Experimental Study of the Reading Function in Primary School 

Age in Literary Reading Lessons. Voprosy Psikhologii, 1974, No. 5, pp. 98–106. 

16.Marantsman, V. G. Age-Related and Individual-Typological Differences in 

Schoolchildren’s Perception of Literary Texts. Voprosy Psikhologii, 1985, No. 5, 

pp. 54–61. 

17.Mosunova, L. A. Semantic Reading as an Activity: Its Content and Structure. 

Vestnik Vyatka State Humanitarian University, 2011, No. 2-1, pp. 151–157. 

18.Orlova, E. A. Recommendations for Improving Reading Competence within the 

National Program for the Support and Development of Reading. Moscow, 2008. 

19.Pinskaya, M. A., Timkova, M. A., & Obukhova, T. V. Can Schools Influence the 

Level of Reading Literacy among Primary School Students? Voprosy 

Obrazovaniya, 2009, No. 2, pp. 87–108. 

20.Rubinstein, S. L. Fundamentals of General Psychology. St. Petersburg: Piter, 

2002. 

21.Svetlovskaya, N. N. Introduction to the Science of the Reader. Moscow: Moscow 

State Pedagogical University, 2019. 

22.Svetlovskaya, N. N., & Piche-ool, T. S. Theory and Technology of Reading 

Activity in Primary School. Moscow: Yurait. 

23.Smetannikova, N. N. Reading, Literacy, and Reading Competence: A 

Development Strategy. Moscow: Bibliotekovedenie, 2017. 

24.Sukhomlinsky, V. A. I Give My Heart to Children. Kyiv: Radyanska Shkola, 1977. 



DEVELOPMENT AND INNOVATIONS IN SCIENCE 
International scientific-online conference 

 

65 
 

25. Titova, I. O. System of Work on Developing Reading Literacy among Primary 

School Students. Vestnik of Orenburg State Pedagogical University, 2023, No. 4 

(48), pp. 365–380. 

26.Tsukerman, G. A., Kovaleva, G. S., & Kuznetsova, M. I. How Well Do Russian 

Schoolchildren Read? Voprosy Obrazovaniya, 2007, No. 4. 

27.Elkonin, D. B. Psychology of Play. Moscow: Pedagogika, 1978. 

28.Bushmakina, N. V., & Meng, T. V. Family Reading as a Means of Spiritual and 

Moral Education of Primary School Students. In Reading as a Way of Solving 

Current Pedagogical Problems. St. Petersburg: Svoe Izdatelstvo, 2014, pp. 37–43. 

29.Galitskikh, E. O. Reading with Enthusiasm: Life-Creation Workshops. Moscow: 

Bibliomir, 2016.  


