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Abstract  

The development of English language coursebooks for intermediate (B1) 

learners plays a crucial role in ensuring vocabulary acquisition. This article 

explores theoretical underpinnings and practical considerations in selecting, 

organizing, and assessing vocabulary in English coursebooks. Key elements 

include word frequency, relevance to learners' lives, cognitive load, cultural 

appropriateness, and the integration of multiple vocabulary exercise types. 

Moreover, this article highlights effective ways to design vocabulary exercises 

and select suitable example sentences that support acquisition and retention. 
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Introduction  

Vocabulary development is central to language acquisition and is 

particularly important for B1-level learners who are transitioning from basic to 

more independent communication. While grammar provides structure, 

vocabulary is the substance that enables meaning. An effective coursebook must 

therefore present vocabulary in a way that promotes not just recognition but 

productive use. However, determining which vocabulary items to include, how 

to present them, and how to assess their acquisition is complex. This article aims 

to provide both a theoretical and practical roadmap for educators, curriculum 

designers, and textbook authors involved in B1 coursebook development. 

Literature review  

Numerous scholars have addressed vocabulary selection and presentation. 

Nation (2001) categorizes vocabulary into high-frequency, academic, technical, 

and low-frequency words. For B1 learners, high-frequency and general academic 

vocabulary should be prioritized (Coxhead, 2000). Schmitt (2010) emphasizes 

the importance of recycling vocabulary in various contexts, while Thornbury 

(2002) highlights the need for meaningful context in introducing new words. 

Moreover, the CEFR (Council of Europe, 2020) outlines the vocabulary range 
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expected of B1 users, focusing on concrete topics such as work, travel, and 

personal interests. 

Textbook analysis studies (e.g., Tomlinson, 2011) show that vocabulary is 

often presented in isolation, without sufficient context or opportunities for 

reuse. Effective coursebooks should provide varied exposures to target lexis and 

encourage both receptive and productive skills. 

Methodology  

This article adopts a theoretical-descriptive approach, drawing on 

established linguistic frameworks and best practices in language teaching. It 

synthesizes previous research findings, CEFR descriptors, and practical 

observations in designing vocabulary content for intermediate learners. In 

addition, examples of vocabulary selection, sample tasks, and criteria for 

assessing lexis are discussed. 

Discussion 

Criteria for Selecting Vocabulary Items 

Word Frequency and Usefulness: High-frequency words, as documented in 

the BNC/COCA corpora, should form the basis of B1 vocabulary lists. According 

to Nation (2013), the most frequent 2,000–3,000 words cover the majority of 

texts. 

Thematic Relevance: Coursebooks should align vocabulary with B1 

learners’ everyday communication needs, focusing on themes like family, 

education, food, travel, hobbies, health, and technology. 

Cultural Appropriateness: Vocabulary should be culturally neutral or 

accompanied by explanations to avoid confusion. Learners may misinterpret 

idioms or culturally bound expressions. 

Cognitive Load: According to Paivio's dual-coding theory (1990), concrete 

and imageable words are easier to learn and retain. Abstract or idiomatic 

expressions should be gradually introduced. 

Functional Value: Lexical items should allow learners to accomplish 

communicative goals, such as making requests, giving advice, and describing 

events or routines. 

Points to Consider When Adding Lexis to a Coursebook 

Recycling and Spaced Repetition: New words should appear in multiple 

units or tasks, using different contexts. Spaced repetition helps reinforce 

memory. 

Morphological Families: Teaching word families (e.g., act, actor, action, 

active) allows learners to expand vocabulary quickly. 
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Collocations and Multiword Units: B1 learners benefit from learning chunks 

like “make a decision” or “take a break,” as these are essential for fluency (Lewis, 

1993). 

Register and Connotation: Introducing informal vs formal usage (e.g., kids 

vs children) enhances learners’ pragmatic competence. 

Types of Vocabulary Exercises 

Matching Exercises: Learners connect words to definitions or pictures. 

Useful for introducing or reviewing vocabulary. 

Gap-Fill Tasks: Fill-in-the-blank exercises promote context-based learning. 

Multiple-Choice Activities: Often used in formative assessment to test 

vocabulary understanding. 

Word Formation Tasks: Learners change word forms to fit grammatical 

contexts (e.g., happy → happiness). 

Semantic Mapping: Grouping vocabulary into conceptual maps (e.g., food → 

fruits, vegetables, dairy) supports mental organization. 

Translation and Contrastive Tasks: Allow learners to connect L1 and L2 

vocabulary. 

Story Completion: Learners use target vocabulary to complete or create 

stories, enhancing both creativity and recall. 

Listening/Viewing Activities: Incorporating short video/audio clips that 

emphasize new vocabulary in natural speech helps improve pronunciation and 

usage understanding. 

Designing Example Sentences 

Contextual Authenticity: Sentences should reflect real-life situations and 

target structures (e.g., "She usually takes the bus to work" instead of "She 

usually bus to work"). 

Structural Simplicity: Sentences should match the learner's level. Complex 

syntax may obscure meaning. 

Target Word Positioning: Place the vocabulary in sentence-medial or 

sentence-final position, where retention is generally higher (Ellis, 2002). 

Emotional or Humorous Content: Example sentences with emotional weight 

or humor can boost recall (Schmitt, 2010). 

Visual Support: Include images or infographics to support meaning and 

appeal to visual learners. 

Conclusion  

Vocabulary design in B1 English coursebooks must be both theoretically 

grounded and practically viable. 
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It is essential to: 

 Prioritize high-frequency and thematically relevant words. 

 Consider word frequency, usefulness, and learner needs. 

 Employ varied exercise types such as matching, gap-fill, word formation, 

and story writing to reinforce vocabulary. 

 Design example sentences that are contextually rich and level-appropriate. 

 Use visual aids and multimodal content to improve retention. 

 Recycle vocabulary throughout the coursebook using different modes. 

The success of vocabulary instruction in coursebooks depends on a 

principled approach that balances cognitive, linguistic, and pedagogical insights. 

With careful planning, vocabulary learning becomes not just a task but an 

engaging and transformative experience for intermediate learners. 
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