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Annotation: The development of speaking skills is considered one of the

most essential aspects of foreign language learning. However, many language
learners face significant difficulties in developing effective speaking abilities due
to factors such as lack of confidence, limited vocabulary, speaking anxiety, and
insufficient opportunities for real communication in the classroom. Traditional
language teaching methods often emphasize grammatical accuracy and written
exercises, which may limit students’ ability to communicate fluently in authentic
situations. As a result, there is a growing need for more communicative and
learner-centered approaches that can effectively enhance speaking skills. Task-
Based Language Teaching (TBLT) has emerged as an effective pedagogical
approach that focuses on meaningful communication through the completion of
tasks. This approach encourages learners to actively participate in classroom
interaction and use language in realistic contexts. The purpose of this article is to
examine the practical application of the TBLT approach in teaching speaking skills
and to explore its potential in addressing common challenges faced by language
learners. The article discusses the main principles of TBLT and explains how task-
based activities such as role-plays, group discussions, problem-solving tasks, and
interactive speaking exercises can create opportunities for authentic
communication. In addition, the study highlights the role of teachers in designing
communicative tasks and facilitating collaborative learning environments that
support students’ language development. The findings suggest that the practical
implementation of TBLT can significantly improve students’ speaking
performance by increasing their participation, enhancing fluency, and reducing
speaking anxiety. Therefore, the integration of task-based activities into language
classrooms can serve as an effective strategy for developing communicative
competence and promoting active engagement in speaking practice.
Annotatsiya :0g'zaki nutq ko‘nikmalarini rivojlantirish xorijiy til ta’'limining
eng muhim magqgsadlaridan biri hisoblanadi, chunki u o‘quvchilarga real hayotiy
aziyatlarda samarali muloqot qilish imkonini beradi. Shunga garamay, ko‘pla
il o‘rganuvchilar og'zaki nutgni rivojlantirish jarayonida turli giyinchiliklarga
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duch keladilar. Bunga so‘z boyligining yetarli emasligi, o‘ziga ishonchning pastligi,
nutqiy xavotir (speaking anxiety) hamda dars jarayonida haqigiy muloqot qilish
imkoniyatlarining yetarli emasligi kabi omillar sabab bo‘ladi. An’anaviy til o‘qitish
metodlari ko‘pincha grammatik aniqlik va yozma mashqlarga ko‘proq e’tibor
garatadi, bu esa o‘quvchilarning kommunikativ kompetensiyasini rivojlantirishga
yetarli darajada xizmat gilmasligi mumkin. Shu sababli, o‘quvchilarning faol
ishtirokini ta'minlaydigan va tilni amaliy qo‘llashga yo‘naltirilgan kommunikativ
hamda o‘quvchi markazidagi yondashuvlarga ehtiyoj ortib bormoqda. Vazifalar
asosida til o‘qitish yondashuvi (Task-Based Language Teaching - TBLT)
mazmunli vazifalarni bajarish orqali tilni o‘rganishga asoslangan samarali metod
sifatida keng e’tirof etilmogda. Ushbu maqolaning magsadi og'zaki nutq
ko‘nikmalarini o‘qitishda TBLT yondashuvining amaliy qo‘llanilishini tahlil gilish
hamda uning til o‘rganuvchilar duch keladigan muammolarni bartaraf etishdagi
imkoniyatlarini o‘rganishdan iborat. Maqolada TBLT ning asosiy tamoyillari
yoritilib, rolli o‘yinlar, munozaralar va muammo yechishga qaratilgan vazifalar
kabi faoliyatlar o‘quv jarayonida haqiqiy mulogot muhitini yaratishga qanday
xizmat qilishi ko‘rsatib beriladi. Tadqiqot natijalari shuni ko‘rsatadiki, TBLT
yondashuvini amaliyotda qo‘llash talabalarning dars jarayonidagi faolligini
oshiradi, nutq ravonligini rivojlantiradi hamda nutqiy xavotirni kamaytiradi. Shu
sababli, til o‘qitish jarayoniga vazifalar asosidagi faoliyatlarni integratsiya qilish
o‘quvchilarning kommunikativ kompetensiyasini rivojlantirishning samarali
strategiyalaridan biri bo‘lib xizmat qilishi mumkin.

AHHOTauusA: Pa3BUTHe HABBIKOB YCTHOM pedu fABJAETCA OJHOW U3
OCHOBHBIX IleJlel 00y4yeHUs1 MHOCTPAHHBIM fI3blKaM, TaK KaK OHO MO3BOJISET
ydyauiumcst 3¢ PeKTUBHO 061aThCs B peasibHbIX >KU3HEHHbIX CUTyalUsiX. TeM He
MeHee, MHOTHE M3y4alolllue fI3bIK CTaJKUBAKIOTCA C TPYAHOCTSMU B Pa3BUTHHU
YCTHOW peyu M3-3a TaKUX PaKTOpOB, KaK OrpaHUYEHHbIN CJOBApHBbIN 3amac,
HU3Kasi YBEPEHHOCTb B cebe, TPEeBOXKHOCTb MPU TOBOPEHUHM M HEAOCTATOK
BO3MOXKHOCTEM [I/151 TOJIHOLEHHOTO 00111eHUd B KJacce. TpaAuLlMOHHbIE METO/bI
npenojlaBaHus 4acTO aKLleHTUPYIOT BHUMaHKWe Ha TpaMMaTUYeCKOM TOYHOCTH U
NUCbMEHHbIX  yHOpPaXKHEHUSIX, YTO MOXeT OrpaHU4YMBaThb  pa3BUTUE
KOMMYHUKAaTUBHOW KOMIETEHI UM Yyyalluxcs. B cBA3M € 3TUM BO3HHUKaeT
HeoO6XOJUMOCTb B KOMMYHMUKATHBHBIX U OPUEHTHUPOBAHHBIX Ha y4dalllerocs
0/ X0/1aX, CIOCOOCTBYOIUX aKTUBHOMY UCI0JIb30BAHUIO SI3bIKa.

MeToz 06yuyeHus Ha ocHOBe 33/a4 (Task-Based Language Teaching, TBLT)
NOJIYyYMJl IIUPOKOe NMpU3HaHUe KaK 3PpPeKTUBHBIA MOAXO0/[, KOTOPbIK JesaeT

dKIIEHT Hd HMCIIOJIb30BAHHUHM A3bIKA 9Y€peE€3 BLINTOJIHEHHUE 3HAYUMBIX 3a/14d4. ]_le.]Ib
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JIJAHHOM CTaTbU — MCCJAe[0BaTh NpaKTHYeCKoe NpuMeHeHre noaxoga TBLT B
00y4yeHUHM HaBblKaM YCTHOW peyu U OLeHUTb ero NOTeHIMas B MPeoJoJIeHUH
TUIMIUYHBIX TPYJIHOCTEN, C KOTOPbIMU CTAJIKUBAKOTCS U3y4alollue 3bIK. B cTaTbe
paccMaTpUBaKOTCA OCHOBHbIe NpUHLIUIILI TBLT ¥ mokasaHo, Kak Takve 3aJjlaHus,
KaK poJieBble UTPbl, AUCKYCCUU U NTPOOJIEMHO-OPHUEHTUPOBAHHbIE YIIPAXKHEHUS],
CO3AaI0T BO3MOXXHOCTH [IJI1 ayTEHTUYHOrO OOIleHUs B KJjacce. Pe3ysbTaThl
MCC/Ie/IOBaHM s MOKa3bIBalOT, YTO NpuMeHeHUe TBLT cnoco6¢cTByeT moBbILIIEHUIO
y4yacTus CTYJ€HTOB, YJy4lIeHHUI0 OEerjioCTH peyd U CHWXKEHUIO TPEBOXKHOCTHU
npu ropopeHud. TakuM 06pa3oM, MHTerpanus 3ajaHuid Ha ocHoBe TBLT B
obpa3oBaTeJbHbIM MpPOLECC MOXKET CAYKUTb 3PPeKTUBHOU cTpaTerven
pPa3BUTHS KOMMYHUKAaTUBHOW KOMIETEHIUH YYalIUXCS.

Key words :Task-based speaking practice ,(learner-centered interaction ,
fluency development in second language , classroom communication strategies
,speaking anxiety reduction, Authentic language use ,collaborative learning tasks,
real-life communication scenarios, student engagement in speaking , pedagogical
task design.

Introduction . In the context of globalization and increasing intercultural
communication, the ability to speak a foreign language effectively has become one
of the primary objectives of language education. Speaking is not only a productive
skill but also a complex cognitive and social process that requires learners to use
linguistic knowledge in real-time interaction. [1]It involves the integration of
various components such as vocabulary, grammar, pronunciation, and discourse
competence, making it one of the most challenging skills for language learners to
master. Despite its significance, the teaching of speaking has long been influenced
by traditional, teacher-centered approaches that emphasize grammatical
accuracy, repetition, and controlled practice. While such methods may contribute
to the development of linguistic knowledge, they often fail to provide learners
with sufficient opportunities for meaningful communication. Consequently, many
students experience difficulties in expressing their thoughts fluently and
spontaneously, particularly in authentic communicative situations. This gap
between knowledge and actual language use highlights the need for more
effective and communicative teaching approaches. In response to these
challenges, Task-Based Language Teaching (TBLT) has emerged as a prominent
approach within communicative language teaching.[3] TBLT is grounded in the
principle that language is best learned through the process of using it in
meaningful contexts rather than through the explicit study of its forms. It
emphasizes the use of tasks as the central unit of instruction, where a task is
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defined as an activity that requires learners to use the target language to achieve
a specific outcome. Through task completion, learners are encouraged to engage
in interaction, negotiation of meaning, and problem-solving, which are essential
processes for language acquisition. One of the key advantages of TBLT is its strong
focus on real-life communication. By incorporating authentic and purposeful
tasks into the classroom, this approach creates opportunities for learners to
practice speaking in contexts that closely resemble real-world situations. As a
result, learners not only develop their fluency but also gain confidence in using
the language. Furthermore, TBLT promotes learner autonomy and active
participation, as students take responsibility for completing tasks and expressing
their ideas, rather than passively receiving information. Given these benefits, the
practical application of TBLT in teaching speaking skills has become an important
area of research and pedagogical interest. While the theoretical foundations of
TBLT are well-established, there is a growing need to explore how this approach
can be effectively implemented in actual classroom settings, particularly in
contexts where traditional methods still dominate.[2] Understanding how task-
based activities can be designed and applied to improve speaking skills is
essential for enhancing the overall quality of language instruction. Therefore, this
article aims to investigate the practical application of Task-Based Language
Teaching in the development of speaking skills. It seeks to analyze how different
types of tasks can facilitate learners’ oral communication, improve fluency, and
create a more interactive and learner-centered classroom environment.
Additionally, the study highlights the role of teachers in organizing and guiding
task-based activities to maximize their effectiveness in speaking instruction.
Research method . This study employs a mixed-method research design in
order to provide a comprehensive analysis of the practical application of Task-
Based Language Teaching (TBLT) in the development of speaking skills. The
combination of qualitative and quantitative approaches allows for a deeper
understanding of both the measurable outcomes of the instructional process and
the learners’ perceptions, attitudes, and level of engagement. While quantitative
data offer objective evidence of improvement in speaking performance,
qualitative data help to interpret how and why such changes occur in the
classroom context. The participants involved in this study were 18 pre-
intermediate learners of English as a foreign language. They were selected from a

general secondary school and ranged in age from 15 to 17 years old. The selection
of participants was based on their relatively similar level of language proficiency,
hich was determined through previous classroom assessments. This
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homogeneity ensured that the results of the study would not be significantly
influenced by differences in learners’ background knowledge or abilities.
Additionally, all participants had prior experience with traditional language
learning methods but limited exposure to communicative approaches such as
TBLT. In order to collect reliable and valid data, multiple research instruments
were utilized. Firstly, a speaking pre-test was administered at the beginning of the
study to assess students’ initial level of oral proficiency.[6] This test focused on
key components of speaking, including fluency, accuracy, vocabulary usage, and
pronunciation. At the end of the treatment period, a post-test of a similar format
and level of difficulty was conducted to measure any progress in students’
speaking abilities. Furthermore, classroom observations were carried out
throughout the implementation process. These observations aimed to examine
students’ participation, interaction patterns, and their ability to use the target
language during task completion. Special attention was paid to how students
negotiated meaning, responded to their peers, and managed communication
breakdowns. Field notes were taken during each lesson to ensure that important
behavioral and interactional details were recorded systematically. In addition to
observations, a structured questionnaire was distributed to the participants at
the end of the study. The questionnaire included both closed-ended and open-
ended questions designed to gather students’ opinions about task-based learning.
It focused on aspects such as motivation, confidence in speaking, perceived
usefulness of tasks, and overall satisfaction with the learning process. This
instrument provided valuable insights into learners’ subjective experiences and
complemented the quantitative findings. The procedure of the study was
conducted over a period of three weeks, during which six speaking lessons were
organized based on the principles of TBLT. Each lesson followed a structured
framework consisting of three main stages: pre-task, task cycle, and post-task.
During the pre-task phase, students were introduced to the topic and provided
with necessary input and instructions. In the task cycle, learners engaged in
meaningful communicative activities such as role-plays, information-gap tasks,
problem-solving activities, and group discussions. These tasks were carefully
designed to reflect real-life situations and to encourage spontaneous language
use. In the post-task phase, feedback was provided, and students had the
opportunity to reflect on their performance and improve their language use. For
the purpose of data analysis, the results of the pre-test and post-test were
compared using basic statistical methods in order to identify any significant
improvement in students’ speaking performance. In addition, qualitative data
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obtained from classroom observations and questionnaires were analyzed
through descriptive analysis. This involved identifying common patterns related
to students’ participation, interaction, motivation, and confidence. By combining
both types of data, the study aimed to present a well-rounded evaluation of the
effectiveness of TBLT in teaching speaking skills. Overall, this methodological
approach ensures the reliability and validity of the research findings, as it
integrates multiple data sources and provides both objective and subjective
perspectives on the learning process.[8] The use of task-based instruction within
a structured framework allows for a clear examination of its practical impact on
students’ speaking development.

Qualitative findings. The qualitative findings of this study reveal several
important changes in students’ speaking behavior, interaction patterns, and
overall attitudes toward learning through Task-Based Language Teaching (TBLT).
Data obtained from classroom observations and student questionnaires indicate
that the implementation of task-based activities had a positive impact on learners’
engagement, confidence, and willingness to communicate. One of the most
noticeable outcomes was the increase in students’ active participation during
speaking lessons. At the initial stage of the study, many learners appeared
hesitant and reluctant to express their ideas in English. They often relied on short
responses and showed signs of anxiety when asked to speak.[5] However, as task-
based activities were gradually introduced, students became more involved in
classroom interaction. Activities such as pair work, group discussions, and role-
plays created a supportive environment in which learners felt more comfortable
expressing themselves. Another significant finding relates to the improvement in
students’ confidence. Classroom observations showed that learners became less
afraid of making mistakes and more willing to take risks while speaking. Instead
of focusing excessively on grammatical accuracy, students began to prioritize
communication and meaning. This shift in attitude played a crucial role in
enhancing their speaking fluency. Many students were observed using a wider
range of vocabulary and attempting to produce longer and more complex
utterances. In addition, task-based instruction contributed to the development of
collaborative learning. Students actively interacted with their peers, exchanged
ideas, and supported each other during task completion. This interaction not only
improved their communicative competence but also fostered a sense of teamwork
and mutual respect in the classroom. Learners were frequently seen negotiating
meaning, asking for clarification, and responding to their partners, which are
essential components of real-life communication. The results of the questionnaire
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further support these observations. A majority of students reported that task-
based activities made speaking lessons more interesting and engaging. They
expressed that real-life tasks helped them understand how English can be used
outside the classroom. Furthermore, many participants noted that they felt more
confident speaking English after participating in task-based lessons. However,
some challenges were also identified. A few students initially experienced
difficulties in understanding task instructions and managing time effectively
during activities. Additionally, lower-level learners sometimes relied on their
native language when they were unable to express their ideas in English. Despite
these challenges, most students gradually adapted to the task-based approach
and showed noticeable improvement. Overall, the qualitative findings suggest
that the practical application of TBLT creates a more dynamic and interactive
learning environment. It encourages students to participate actively, enhances
their confidence, and promotes meaningful communication. These results
highlight the effectiveness of TBLT as a valuable approach for developing
speaking skills in language classrooms.

Quantitative findings . The quantitative findings of this study demonstrate
a noticeable improvement in students’ speaking performance following the
implementation of Task-Based Language Teaching (TBLT). The analysis is based
on the comparison of pre-test and post-test results, which were designed to assess
learners’ speaking proficiency in terms of fluency, accuracy, vocabulary usage,
and pronunciation. At the beginning of the study, the results of the pre-test
indicated that the majority of students had relatively low speaking proficiency.
Many learners struggled to produce extended responses, and their speech was
often characterized by frequent pauses, limited vocabulary, and grammatical
inaccuracies. The average score of the group in the pre-test was 5.2 out of 10,
reflecting a moderate level of speaking ability. After three weeks of task-based
instruction, a post-test was conducted to evaluate students’ progress. The results
showed a significant improvement in overall speaking performance. The average
score increased to 7.4 out of 10, indicating a considerable development in
learners’ oral communication skills. This improvement suggests that the use of
TBLT had a positive impact on students’ ability to speak more effectively. A closer
analysis of individual components of speaking reveals further progress. In terms
of fluency, students demonstrated greater ability to speak continuously with

fewer pauses and hesitations. The fluency scores increased by approximately
30%, indicating that learners became more comfortable expressing their ideas.
Similarly, vocabulary usage improved, as students began to use a wider range o
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words and expressions appropriate to the given tasks. In terms of grammatical
accuracy, a moderate improvement was observed. Although students still made
some errors, the frequency of major grammatical mistakes decreased.
Pronunciation also showed slight improvement, with students becoming more
intelligible and confident while speaking. Furthermore, the distribution of scores
indicates that the number of low-performing students decreased significantly.
While several students initially scored below 5 in the pre-test, most participants
achieved scores above 6 in the post-test. This shift demonstrates that TBLT was
effective not only for stronger learners but also for those who initially struggled
with speaking. Overall, the quantitative results clearly support the effectiveness
of Task-Based Language Teaching in enhancing speaking skills. The measurable
improvement in test scores confirms that task-based instruction provides
learners with meaningful opportunities to practice language, leading to better
performance and increased communicative competence.

Discussion. The results of this study provide strong evidence that Task-
Based Language Teaching (TBLT) has a significant positive impact on the
development of students’ speaking skills. Both qualitative and quantitative
findings complement each other and clearly indicate improvements in learners’
fluency, confidence, interactional ability, and overall communicative
competence.[4] These findings are consistent with the fundamental principles of
TBLT, which emphasize meaningful language use through real-world tasks rather
than isolated language practice. The noticeable improvement in post-test scores
compared to pre-test results suggests that learners benefited from repeated
exposure to communicative tasks. The increase in average performance
demonstrates that students were able to internalize language more effectively
when they were engaged in purposeful activities. This supports the argument that
language learning becomes more effective when learners are required to use
language as a tool for communication rather than as an object of study. In this
regard, the findings align with the perspectives of Ellis (2003) and Willis (1996),
who emphasize that task-based instruction facilitates language acquisition
through meaningful interaction. One of the most important outcomes of the study
is the development of speaking fluency. The quantitative data showed a clear
increase in fluency-related scores, while qualitative observations confirmed that
students began to speak more spontaneously with fewer pauses and hesitations.
This improvement can be explained by the nature of task-based activities, which
require learners to focus on meaning exchange rather than form accuracy durin

ask completion. As a result, students gradually shifted their attention from
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grammatical correctness to effective communication. In addition, the qualitative
findings revealed a significant increase in students’ confidence and willingness to
speak. Initially, many learners were hesitant and afraid of making mistakes;
however, over time, they became more active participants in classroom
interaction. This change can be attributed to the supportive and collaborative
environment created by TBLT, where errors are viewed as a natural part of the
learning process. Such an environment reduces anxiety and encourages risk-
taking, which is essential for developing speaking competence. Another
important aspect highlighted by the findings is the role of interaction and
collaboration in language development. TBLT tasks such as role-plays, group
discussions, and information-gap activities encouraged students to negotiate
meaning, ask for clarification, and respond to peers. These interactional processes
are crucial for developing communicative competence, as they reflect real-life
communication patterns. The study supports sociocultural theories of language
learning, which emphasize that language development occurs through social
interaction and meaningful communication with others. Furthermore, the study
revealed that learners developed not only fluency but also lexical and
grammatical improvement, although to a lesser extent. Exposure to varied
communicative tasks allowed students to use new vocabulary in context and
experiment with different sentence structures. However, grammatical accuracy
improved more slowly compared to fluency, which is consistent with previous
research suggesting that TBLT prioritizes meaning over form in the initial stages
of learning. Despite these positive outcomes, several challenges were identified
during the implementation process. Some learners initially found it difficult to
understand task instructions, which sometimes led to confusion and reduced
efficiency in task completion. In addition, time management issues were
observed, particularly during group activities where students needed more time
to organize their ideas. Another challenge was the occasional use of the mother
tongue, especially among lower-level learners who lacked sufficient linguistic
resources in English. These issues suggest that effective implementation of TBLT
requires careful scaffolding, clear instructions, and continuous teacher support.
The findings confirm that TBLT is an effective approach for improving speaking
skills in English language classrooms. The integration of authentic tasks,
collaborative learning, and meaningful communication creates an environment
that fosters both linguistic development and learner motivation. However,

successful implementation depends on the teacher’s ability to design appropriate
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tasks, manage classroom interaction, and provide adequate support to learners at
different proficiency levels.

Conlusion. This study has explored the practical application of Task-Based
Language Teaching (TBLT) in developing students’ speaking skills. The findings
from both qualitative and quantitative data clearly indicate that TBLT is an
effective approach for enhancing learners’ oral communication abilities in English
language learning contexts. The improvement in post-test results, together with
positive changes in learners’ attitudes and classroom behavior, confirms the
effectiveness of task-based instruction in promoting speaking development. One
of the main conclusions of this study is that TBLT significantly contributes to the
improvement of speaking fluency. By engaging learners in meaningful and
interactive tasks, students are provided with opportunities to use language
spontaneously in realistic situations. This reduces their dependence on
memorized structures and encourages more natural communication. As a result,
learners become more confident and capable of expressing their ideas in English.
Another important conclusion is that TBLT creates a learner-centered and
interactive classroom environment. The use of pair and group tasks encourages
collaboration, negotiation of meaning, and peer support, all of which are essential
for developing communicative competence. The study also shows that such an
environment helps reduce speaking anxiety and increases students’ motivation to
participate in classroom activities. However, the findings also reveal that the
successful implementation of TBLT requires careful planning and effective
classroom management. Some learners experienced difficulties in understanding
task instructions and managing time during activities, which suggests the need
for clear guidance and appropriate scaffolding from the teacher. In addition,
mixed-ability classrooms may require differentiated support to ensure that all
learners benefit equally from task-based instruction. It can be concluded that
Task-Based Language Teaching is a highly effective pedagogical approach for
improving speaking skills. Its focus on meaningful communication, learner
interaction, and real-life language use makes it a valuable alternative to
traditional grammar-based teaching methods. Therefore, it is recommended that
language teachers integrate task-based activities more frequently into their
speaking lessons in order to enhance students’ communicative competence and
overall language proficiency.
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